2019 Analysis of Variance

Redwood School

2976

Strategic Aim

All students embody the RED Values evidenced by their progress and achievement, and ability to drive
their own learning. Learning is enhanced through cultural, sporting, outdoor education and leadership
opportunities

Annual Aim

Develop greater understanding of agency (autonomy, mastery & purpose) especially in writing
Growth Mindset actively taught and promoted

Primary Target

Increase the number of students achieving at or above their curriculum expectation in writing
Teachers were asked to identify students who were below their curriculum expectation, and
students who were achieving at but could be extended further. The narrow focus of the
previous year had impacted on overall class achievement and we wanted all students to to be
supported, challenged and extended.

Secondary Target

Increase the number of students achieving at or above their curriculum expectation in
mathematics

School Data - Primary Target
2018 - end of year Data in Writing
Curriculum
Judgements

Gender

Working
Towards

At

Above

At and Above

2018

All

14%

73%

13%

86%

Male

17%

75%

9%

84%

Female

12%

71%

17%

88%

2019 - end of year Data in Writing
Curriculum
Judgements

Gender

Working
Towards

At

Above

At and Above

2019

All

10%

67%

23%

90%

Male

12%

72%

16%

88%

Female

8%

63%

29%

92%

2019 - end of year Data in Writing
Curriculum
Judgements

Ethnicity

Working
Towards

At

Above

At and Above

2019

Māori

13%

77%

10%

87%

Asian

5%

75%

20%

95%

Pasifika

12%

58%

30%

88%

Actions

Outcomes

Reasons for the variance

Evaluation

* Analyse data and determine target
students.
* PLD around PACT and cross syndicate
moderation of data and samples of
writing including a teacher only day
* PLD on agency in writing
* Redwood Writing progressions
developed
* Individual coaching for teachers around
the use of the Redwood progressions
* NZCER wellbeing survey completed.
* Surveys conducted on target students
* Focus on writing in classrooms and
around the school.
* Sharing of coaching goals and
discussion on individual actions to use
Redwood Writing progressions
* Classroom tours - sharing of practice
* Work on developing school local
curriculum

90% of all students were at or above.
29% of female students were working
above, compared to 16% of male students
87% of Māori students were at or above,
but only 10% of these were working
above their curriculum
Developing the Redwood Writing
Progressions based on the Literacy
learning Progressions gave staff greater
clarity on the expectations at each level of
the school.
The focus on agency enabled teachers to
consider how to empower students in
writing.
Teachers’ individual coaching sessions
focused around the use of the Redwood
Writing Progressions and agency gave
them the opportunity to set goals and
targets, make action plans and reflect on
progress.
The work on our local curriculum focussed
on what we believed was important for us
at Redwood School - this made teachers
review their practice within their classes
Having a broader target allowed for a
greater number of students to be targeted
and better cross-colleague conversations
Further work on PACT helped us to
understand this tool better

From the development of the writing
progressions a greater understanding of
the requirements of the writing curriculum
and expectations at each level gave
greater focus to what needed to be
taught.

Having a broader target and personalised
coaching helped teachers focus on their
practice rather than focusing on the
deficiencies of their students. This should
continue in 2020.
2 CoL WSL positions were dedicated to
literacy, with a focus on writing. This
strengthened the Literacy team, and
added to the outside facilitation working
with us on writing.
The Redwood Writing Progressions and
coaching were developed mid way
through the year, and whilst a good start
can be built on and developed further.
A consistent understanding of agency was
established across the school, and whilst
agents practice is inconsistent there is now
a foundation on which to build.

Coaching also gave a greater deal of
accountability for changes of practice.
More PLD on the use of PACT helped
teachers to be more confident with this
using this tool and assessing students

Planning for 2020
In 2020 the Board has allocated a budget to ensure that the professional development provided by Vision Associates (through MoE, PLD) can be supported
by the school. This PLD will focus on student engagement, visible learning and learner agency, particularly in writing.
There are two Kāhui Ako appointments in 2020 and one will focus on Literacy.
School targets have been set around the progress of all writers who are working towards their expected curriculum level. Analysis of the 2019 data has led us
to have a school-wide focus on sentence and text structures. Also, at Year 1- 4 a focus on building understanding and use of vocabulary has been identified.
There will be continued work on developing our local curriculum, including professional learning around agency and assessment practices, and .
Coaching will continue for all teachers.

School Data - Secondary Target
2019 - end of year Data in Mathematics
Curriculum
Judgements

Gender

Working
Towards

At

Above

At and Above

2019

All

3%

62%

35%

97%

Male

4%

57%

39%

96%

Female

2%

64%

34%

98%

2019 - end of year Data in Mathematics
Curriculum
Judgements

Ethnicity

Working
Towards

At

Above

At and Above

2019

Māori

6%

77%

17%

94%

Asian

3%

52%

45%

97%

Pasifika

12%

67%

21%

88%

Actions

Outcomes

Reasons for the variance

Evaluation

* Target student (derived from PAT data)
interviews - predominantly girls. This
focused on attitude towards maths.
Shared with staff
* Use of PACT tool and Learning
Progressions Frameworks for assessing
Mathematics
* Trial group of teachers had DMIC PLD
accessed through the Kahui Ako.
* Discussions at school and team level
about lessons learned from Literacy PLD
(particularly agency) that could be
applied to Mathematics
* Classroom tours - sharing of practice
* Work on developing school local
curriculum

Our data using the PACT tool is higher
than we expected.
97% of students were at and above.
98% of girls were at and above.
Māori students achieve at similar levels to
European students
45% of Asian students are Above their
curriculum level.
Teachers found using the PACT tool was
good for seeing the gaps in their teaching
programmes in terms of coverage, and
had a greater emphasis on ‘strand’ maths.
Teachers found the DMIC PLD interesting,
but due to the facilitators being quite
disorganised it was not as effective as we
had hoped.
Discussions about mathematics as part of
our local school curriculum development
revealed the many contrasting beliefs,
philosophies and pedagogy regarding
mathematics that is prevalent in the
teaching community at this time

The change from National Standards
reporting to against curriculum levels has
taken time and there will need to be more
PD in 2020.
PACTs greater emphasis on ‘strand’ maths
resulted in students who were struggling
with number coming out higher than
expected. This focus on stand also seemed
to assist girls achievement be higher than
in previous years.
A move away from more regular student
testing meant that that greater emphasis
was placed on evidence from their class
work and observational data. Whilst this
has helped the school move away from a
‘testing culture’, teachers found having
evidence for assessing using PACT hard to
find. A better balance of diagnostic,
formative and summative assessment is
required to give greater accuracy and
validity to the data.

Maths planning at Redwood School has
traditionally been determined by
individual class teachers. A move towards
more collaborative planning with team
plans based on a more comprehensive
coverage of the curriculum will ensure that
all areas are focused on.
Greater clarity on what needs to be
taught across the maths curriculum,
especially within number will help give
amore accurate picture of student
attainment.
Student feedback told us clearly that they
didn’t like the ‘testing culture’ that was in
the school, although teachers didn’t think
they overly tested. A better understanding
of effective assessment, especially
formative assessment and how this links
with agency is required.

Planning for 2020
Our PLD focus on agency in Literacy this year is intended to to widen to other curriculum areas. Coaching sessions will have the ability to move beyond
Literacy and focus on Mathematics if that is a need of teachers or their students.
As we have done in writing, we are developing Maths progressions across the school which will give greater clarity of what needs to be taught at different
levels of the school. This will also help students to goal set, and be more agent with their learning. The plan is to develop resources that students can use
independently to help them achieve goals derived from these Maths progressions.
A clear assessment schedule has been developed, and teachers from Year 4 -6 will be using e-asTTle as an assessment tool to help their understanding of
whether their students are achieving. The student reports from e-asTTle will also help student goal setting and agency.
A comprehensive long term plan for the teaching of mathematics has been developed school-wide. This has provided teams with clarity on what they are
teaching and when.
A group of teachers are participating in more DMIC PLD to see what this approach can offer our students.

